
The Value of the Speech-Language 
Pathologist (SLP) in Schools: 
Prevention and Response to Intervention

Preventative support involving school-based SLPs improves students’ communication  
and literacy skills.

When compared with usual instruction, small-group support  
involving the SLP leads to improvements for…

Preschoolers • 71% of preschoolers improve phonemic awareness.1
• Preschoolers identify initial sounds 4 times more often.1
• Preschoolers show 3 times more improvement in story retelling, with skills maintained at 4-week follow-up.2

Elementary 
school students

Following just two hours of additional support…
• 42% fewer students with mild articulation errors require special education services.3

Students who receive narrative instruction…
• Demonstrate 5 times more improvement in written narrative skills.4
• Demonstrate 11 times more improvement in oral narrative skills.4
• Demonstrate 2 times more improvement in narrative language production.4
• Maintain gains in narrative skills at 5-month follow-up.4

Multilingual students who exhibit difficulties in language and literacy skills demonstrate improved outcomes, with…
• 2 times more improvement in narrative production, 5 times more improvement in oral narratives, and 3 times more 

improvement in written narratives.5
• 80% of students improving their morphosyntactic skills to within normal limits following bilingual SLP support.6
• 73% of students improving their oral language per teacher report following bilingual SLP support.6

Adolescents

Students who receive intensive SLP inference intervention demonstrate…
• 3 times more improvement in reading comprehension.7

• 7 times more improvement in knowledge of course content.7

Students who receive individual and small-group morphological awareness instruction demonstrate…
• 9 times more improvement in reading accuracy.8

• 7 times more improvement in spelling accuracy.8

Students who receive small-group phonological awareness instruction demonstrate…
• 12 times more improvement in word identification and reading comprehension.9
• 6 times more improvement in total reading scores on standardized assessment.9
• 2 times more improvement in word comprehension.9

When compared with usual instruction, interprofessional education  
and collaboration involving teachers and SLPs improve outcomes for…

Preschoolers Elementary school students

• Students use 4 times more abstract language 
during shared reading tasks.10

• Students make 2 times more progress  
on print awareness and phonological 
awareness tasks.11

Within one school year...…
• Students are 6–7 times more likely to achieve age-level decoding and reading 

comprehension skills, with 94% mastering these skills.12
Students show…

• 2–4 times more improvement in receptive vocabulary.13, 14

• 2 times more improvement in expressive vocabulary13 and phonological skills.15
• 3 times more improvement in non-word reading.15
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Learn more about interprofessional education and practice, visit https://www.asha.org/practice/ipe-ipp/  

https://www.asha.org/practice/ipe-ipp/


References

1 Koutsoftas, A. D., Harmon, M. T., & Gray, S. (2009). The effect of Tier 2 intervention for phonemic awareness in a response-to-
intervention model in low-income preschool classrooms. Language, Speech, and Hearing Services in Schools, 40(2), 116–130.  
https://doi.org/10.1044/0161-1461(2008/07-0101)
2 Spencer, T. D., Petersen, D. B., & Adams, J. L. (2015). Tier 2 language intervention for diverse preschoolers: An early-stage randomized 
control group study following an analysis of response to intervention. American Journal of Speech-Language Pathology, 24(4), 619–
636. https://doi.org/10.1044/2015_AJSLP-14-0101
3 Mire, S. P., & Montgomery, J. K. (2009). Early intervening for students with speech sound disorders: Lessons from a school district. 
Communication Disorders Quarterly, 30(3), 155–166. https://doi.org/10.1177/1525740108326593
4 Gillam, S. L., Gillam, R. B., Magimairaj, B. M., Capin, P., Israelsen-Augenstein, M., Roberts, G., & Vaughn, S. (2024). Contextualized, 
multicomponent language instruction: From theory to randomized controlled trial. Language, Speech, and Hearing Services in Schools, 
55(3), 661–682. https://doi.org/10.1044/2024_LSHSS-23-00171 
5 Capin, P., Vaughn, S., Gillam, S. L., Fall, A. M., Roberts, G., Israelsen-Augenstein, M., Holbrook, S., Wada, R., Dille, J., Hall, C., & 
Gillam, R. B. (2023). Evaluating the efficacy of a narrative language intervention for bilingual students. American Journal of Speech-
Language Pathology, 32(6), 2999–3020. https://doi.org/10.1044/2023_AJSLP-21-00185 
6 Bedore, L. M., Peña, E. D., Fiestas, C., & Lugo-Neris, M. J. (2020). Language and literacy together: Supporting grammatical 
development in dual language learners with risk for language and learning difficulties. Language, Speech, and Hearing Services in 
Schools, 51(2), 282–297. https://doi.org/10.1044/2020_LSHSS-19-00055 
7 Barth, A. E., & Elleman, A. (2017). Evaluating the impact of a multistrategy inference intervention for middle-grade struggling 
readers. Language, Speech, and Hearing Services in Schools, 48(1), 31–41. https://doi.org/10.1044/2016_LSHSS-16-0041 
8 Kirk, C., & Gillon, G. T. (2009). Integrated morphological awareness intervention as a tool for improving literacy. Language, Speech, 
and Hearing Services in Schools, 40(3), 341–351. https://doi.org/10.1044/0161-1461(2008/08-0009)
9 Swanson, T. J., Hodson, B. W., & Schommer-Aikins, M. (2005). An examination of phonological awareness treatment outcomes for 
seventh-grade poor readers from a bilingual community. Language, Speech, and Hearing Services in Schools, 36(4), 336–345.  
https://doi.org/10.1044/0161-1461(2005/033)
10 Girolametto, L., Weitzman, E., & Greenberg, J. (2012). Facilitating emergent literacy: Efficacy of a model that partners speech-
language pathologists and educators. American Journal of Speech-Language Pathology, 21(1), 47–63.  
https://doi.org/10.1044/1058-0360(2011/11-0002)
11 Gray, S. I., Wilcox, M. J., & Reiser, M. (2024). Efficacy of the teaching early literacy and language curriculum with preschoolers from 
low-income families. Language, Speech, and Hearing Services in Schools, 55(3), 696–713.  
https://doi.org/10.1044/2024_LSHSS-23-00140
12 Carson, K. L., Gillon, G. T., & Boustead, T. M. (2013). Classroom phonological awareness instruction and literacy outcomes in the first 
year of school. Language, Speech, and Hearing Services in Schools, 44(2), 147–160. https://doi.org/10.1044/0161-1461(2012/11-0061)
13 Hadley, P. A., Simmerman, A., Long, M., & Luna, M. (2000). Facilitating language development for inner-city children: Experimental 
evaluation of a collaborative, classroom-based intervention. Language, Speech, and Hearing Services in Schools, 31(3), 280–295. 
https://doi.org/10.1044/0161-1461.3103.280
14 Mitchell, M., Ehren, B., & Towson, J. (2022). Vocabulary outcomes with third graders in a teacher and speech-language pathologist 
collaboration. Perspectives of the ASHA Special Interest Groups, 7(6), 2067–2087. https://doi.org/10.1044/2022_PERSP-22-00008
15 Gillon, G., McNeill, B., Scott, A., Denston, A., Wilson, L., Carson, K., & Hikairo Macfarlane, A. (2019). A better start to literacy learning: 
Findings from a teacher-implemented intervention in children’s first year at school. Reading and Writing, 32(8), 1989–2012.  
https://doi.org/10.1007/s11145-018-9933-7

https://doi.org/10.1044/0161-1461(2008/07-0101)
https://doi.org/10.1044/2015_AJSLP-14-0101
https://doi.org/10.1177/1525740108326593
https://doi.org/10.1044/2024_LSHSS-23-00171
https://doi.org/10.1044/2023_AJSLP-21-00185
https://doi.org/10.1044/2020_LSHSS-19-00055
https://doi.org/10.1044/2016_LSHSS-16-0041
https://doi.org/10.1044/0161-1461(2008/08-0009)
https://doi.org/10.1044/0161-1461(2005/033)
https://doi.org/10.1044/1058-0360(2011/11-0002)
https://doi.org/10.1044/2024_LSHSS-23-00140
https://doi.org/10.1044/0161-1461(2012/11-0061)
https://doi.org/10.1044/2022_PERSP-22-00008
https://doi.org/10.1007/s11145-018-9933-7

